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Extensive Reading @7z @ Motivation T
B9 2T OREIC DT

Some Remarks on Motivating Extensive Reading for the
Japanese Learner of English

Shozo Takemoto

Abstract

The development of a habit of reading English extensively and comprehensively for all students
of English may well be one of the most important objectives of the English class at Japanese schools.
Among Japanese teachers of English, however, the belief was once common, and possibly still lingers,
that proficiency in reading is synonymous with the ability to read aloud and to translate word for
word. Where this view prevails, the teacher feels bound to train all his students in the art of oral
reading and of translation. The purpose of reading may, in consequence, degenerate into the mere
ability to convert the printed signs into sounds with little, if any, understanding of the content of
the reading material. Proficiency in reading, I presume, should be considered as transferring the
idea from a printed page into our mind without consciousness of the language barrier. Reading as
an end in English learning may thus be confined to extensive reading rather than to intensive
reading. It is the purpose of this paper, therefore, to discuss the principles for motivating extensive
reading and the most pertinent factors concerning ways in which the reading of the Japanese learner
may be bettered.

Order of Discussion

Tt O UICTIOTL #v v ertrmeressrsnmnee ottt ittt ses et s atanneessstnteetantatseranserssonnns
Appropriateness of Reading Materials
Cultural Backgrounds for the Materials

S

Developing Reading SKills «+-«-seerresreeemmsierimniainienine s

A. Comprehension of Word Meanings -+« «-eserersreesesreaeerearmnenisieaeannns
B. Comprehension of Sentences and Paragraphs «---ccoeeeeivrnieen. 790
5. Concluding REmarks «-«-«+sseereesrsrasteimmmanirntinit ettt 796

19 HHERE,L S, AEBEHEERRERMLILI ETI2HAE, VAWV AL modern method
ELUTRENTEL, L LEARIKT SN method 2R s LT, FEHEDLHAE
BUTIRE LR EEFRREIEONEL, BiId H 5L951C, “One man can lead a
horse to the water, but twenty cannot make him drink.” 710Gk 3%,
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Motivation FZHARLESOE G BEETMAD—DOTH B EELN TN AN, FEEEICE
WTHEHICZ @ motivation QEFEAZRE Lt d ORI, —BRICHEEZZUHBD AHOD
FEEE, BAS-BICEECH LTHRVELNES > TOZT OO TH B0, ¥4E, LELRE
LTV S5, FHBEOMICEIEARALZNOESOONEY S, TOBRRE LT
FEEHIDHE (O mannerism, HM OBEMBRORBERGRLE V-T2 XN ANADERNE 2
EMBELTH, RANICREZOESRBICBY 2F¥FBOFRNER - EZHELo )
BEDOERFRICES> TOBDTRIBOEL S, TORE, o TORKTT F Vv ENRE
EZITHoLdC, HEOEHILXAEMNIZES LY OEHKOBICLILO T,
TRERDOLSITOAOMA LB, ALKV T TITRESDLLLLL] 0D EF
WP E-72DTHDTHBY,

ZOEINEE, HELZDLOED | EVICERLELEE—HWICEILN, 20k

KHEEL, DPOGLBEZIZTRBNANVSEARINTHRE, COBOTRORTTHEL
ERIREEMKDLDDOTREVY, ENEFERKIC, TP R, o BARICH 2¥EHE
OFEAWERZHEHT, DFOPEERRERCIF LT LMBA SN NELL N,
TN E D BB X9 motivation DRIETH 5,

Motivation MBS D EANRE D LICHTONEOREETH S, THROLETHZD
LOBEKICELE > THBT AL KT I ERRPRLOTED, ARBLOEE, FA
13, BERDPELFELEIRDK—EONH 2T 2LV &5, HEBTHOAICHAHE AT
»HBY,

Z L CHFESEIC B ) 4 motivation 3 2 TAH HB4, MEHICEE UL S & 3EEN
WMERBLEBEDRYTHBZ LRSS T THRY, EHOFEE motivatnon /3R I 1T
ZERBEICBONTHRERE T 20 TH> T, AENLTHKEZOKREHAC LS, EEZDHOD
OEFCRIEDERETREVC EBERNICEREN TN BEY,

FNTRCOWEREO P CEIC reading 723 2R LW TAH 284, 2hicxdd % moti-
vation IR ED LA DMK B2 A D, Hook BENERD LS ICERK LT BV,

a) FEach student should understand what reading can do for him.

Each student should know how well he reads.

o o

[a N

Each student should be kept aware of his progress.

)
)
) Each student should know that his reading can be improved.
)
) Reading materials should be appropriate.

)

= O

The classroom atmosphere should be pleasant.
CNRBCOFTFEARITEY BHEBEL UTHED extensive reading #HEICHE LTH =l

EHLUEATHTRDDLT EBHERSEE BN S, LIAEFEDOSE, T OEDIC reading A

HM OSSR INT R OO THE DML > &0 5 ¢ L 4%, motivation D72 DITEFBA
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EVBROERILIE ST 2THAD, ATl hsd o, T extensive reading IZB LT
FETHLEEDLNLLOZELAMICEEY, ChroBREZMATASC EIC LI, 0
LIIRD I HETH 5,

A. 3Y75 reading material o #Ef

B. #MOLHERICEY 5P

C. Reading skill iCEH 3 2 PR &I

2. #Etn7s Reading Material 0%

Z & THLD LiF % extensive reading D7z DEAT & LT, HhEPLEBD Reader D X 5
BHEORDWMEALTNEY, TNORTFEOHM & LTHRELSHFMHZHRILTROAND
IOBEEOTIMESNTEV D0, FEEDOY LD —BED Vv D Reader Z /M3
BIBLEEBINT, extensive reading O DI R & TH B, T TR, BREBICBNTR
Reader 1D H W0 pW 2 RIG A &, XEBAEN OBREEABO A LHHRREL v OHEH
2RI BOTHL T i Lz,

Extensive reading D7 OFYIBESM W05 EEEZ DEEL, L£FMER LIighl
mbmm@@%@%%vﬁévo~kmﬁﬁwﬁ%®%—c,%”@%& [fabf TANG P Lt
Bo, MBI 0L 70 LEEZBAKE, FEERELOBMEHNENET HEI&IKC
BRECAWLIRL, XHIE, 2205 LAE 2550 TS, HFLTHLBEORRI
Bo D, Ausubel FFEICC OBELZLEFARNE A OKXO L D ICBNTN 5,

\

Task dificulty also affects learning efficiency in other ways than by influencing
amount and rate of learning relative to the effort expended. Excessively difficult
material makes for an undesirably large number of initial errors and misconception
that have to be unlearned; inteferes with necessary intra-task mastery and con-
solidation in sequential learning programs; and depresses the learner’s self-con-
fidence, lower his motivations, increases his anxiety, and promotes task avoidance.
Inappropriately easy material, on the other hand, fails to stimulate and challenge
the learner adequately, fostering boredom and disinterest®.

L L extensive reading D7 DHEF & LTIE, BAMWIKEES L 0 TRFIERS
ROTHAD, TOHEEILEDLNEEDOIE, FEHEORHOEENREL, BHRERN»SKD
T35 DLDEOF vy VBB ERTHRENG, Le LE LVEMTIERE LB
EBREMTH-TH, FNEREL, E{HIEI2FEELBEENICEAERTOTE, 200
FRSH R E AR TRBRDSHLVWIEXOEEL VS ¢ it LTS short cut i30T
B HEELLNTNCEST, &b h < extensive reading 2B T 2 A0 EM T T
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SHhLOSORRAETHD, TNTREMORBIROE, ZO0BGOBRERLEDOISIC LTH
IR dnd, B LEBAGTESEEZRE LTINERDE L) Lichihid®k UTESR
T ETRIEN,

ZOBETEZONDCT EIE, FEEFEOHED vocabulary HEDEEDS D TH B hE4H
BCETHD, MIGEROWEGEE - TN BEMEKDED vocabulary OBESMZC & T
BAHDH, BHEEBYEIZGLOMD 5BAICIE, TO 2082082 HET 5FA EREN
73 factor 1L A & B 5,

oh, FIHICON TR, REBILBEER TT bR O XS REOHEEDF LN H#
EENTNAED,

(Thorndike m#Eic k3 1, 2, 3EE DB HEE)
Thorndike ®F o tha 5 1000 /R, 2000 /R, 3000 3EE, 4000 EH, 5000 8E, &5 ZATTF

FEokdwrhEn 20E3o524 BN pick up +3,

® 1) add 2) begin 3) burn 4) dark 5) fall
6) hour 7) late 8) wind 9) reach 10) son
11} beast 12) chief 13) easy 14) enter 15) fact
16) labo (u)r 17) narrow 18} pain 19) pull 20) valley

@ 1) apply 2) breathe 3) consent 4) danger 5) fence
6) gay 7) handle 8) include 9) lead 10) melt
11) pail 12} observe 13) particular 14) quality 15} range
16) satisfy 17) scatter 18) splendid 19) unless 20) wealth

® 1) altogether 2) bathe 3) canal 4) closet 5) enclose
6) foundation 7) hare 8) ignorant 9) ladder 10) magnificent
11) package 12) occupation 13) perish 14) prosperous 15) shallow
16) spear 17) tame 18} wrath 19) vein 20) zeal

@ 1) agony 2) bother 3) cargo 4) convention 5) desperate
6) envelope 7) fertile 8) gild 9) grin 10} halt
11) lump 12) moist 13) nevertheless 14) plough (plow) 15) resolute
16) salute 17) substitute 18} twine 19) visible 20) yawn

® 1) abolish 2) avenge 3) bait 4} confident 5) crouch
6) disgust 7) Afeat 8) enthusiasm 9} gait 10) grudge
11) lag 12) namely 13) peninsula 14} radiant 15) scour
16) steadlast 17) tedious 18) treaty 19} vivid 20) wedge

TNZEFALELTRLETHIHR, 2045 HE LT, @ (1000 5ER) &, 34EAMNLT
A, 2816 8, 1HEAMNI0HE, @ (2000 ER) &, 3EAEMNI S, 284454, 1444
2245, ® (0003EH) ¥, 34EELLH, 244284, 1442165, @ (4000EH) 113
fEH 26 4, 244154, 1442034, ® (B000FEE) @ 3FHE 134, 244065, 14
HEOHEND XDWEEER Uitk d,

CDEARENT R M IC ko TEHET vocabulary % 5 diinE 5 C EMHE 2 b Tl
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ISR, REORKBEDTZCEETETH S L, IMORBROILHDD T A M ThHI,
COBREDLDTRACHAMERS EFEZ OB,

—7, ¥ BEBED vocabulary [C DWW TH M LTAHBRERSD BHH, hic20T
& Harris 937k D X D 1 HEEE RT3,

A good sample of the total vocabulary of a book can be easily selected. In
a book of 145 pages, a twenty-word sample can be taken by taking one word from
every seventh page. In order to make it a random, unbiased sample it is desirable
to decide in advance to choose each word from a particular position on the page.
For example, one twenty-word sample can be taken by choosing the third word
on the second line of pages 1, 8, 15, and so on. Equivalent samples can be chosen
by starting on page 2, or by taking the word from a different line. No word that
appears in the predetermined position should be left out because it seems unsuita-
ble, except proper names, for then the sample would no longer be a random

sample. A twenty-word sample is long enough for most teacher purposes®.

CDHFBEICE> THENN S sample JZHAZ KD I DS DICIZB0, #H LFEEBCH
LOEOHEOR, 3O b HNOEERSIIL, 20 text 3EM & LTRZOFEERT
REMTH AL E Harris 2 5%, C#d extensive reading (O material ;Z83 DE &I S, situ-
ation IR U TEMICSHHEEZFETHEEEZL LD

(sample oth, Grade 1 » 5 Grade 5 ¥ TD % D)

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5
another clang cheek addition accomplish
cry fruit reason blizzard commotion
hopped quick plain compound decorate
gate teach freeze embrace essential
Snow sound knife groove marvelous
next music inch introduce grateful
bunny often moment magic population
thought straight president nonsense remarkable
well dark shovel permanent suggestion
running cannot whale scratch territory

T D% OME DY A EN extensive reading ZHEL LT ThH, WODOMIITH

intensive reading IC{ TH TR E-> b 20T RITDE, COBEKTHEMOBROF TR
Y5 DK 23 key point TH B EWVZ B THAD, HUBEMERNT 2ETNETUHmDIE
P, EEFHROCBENEHNET» S ORFABELIEFNETRETNDTH B, il
SDBEILONTRC CTRANTICRAES I,

3. HHMOXEWERICEITIER

Extensive reading # D& O, DR ELFEFEFHONMEDE TRET VI E 0
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reading material DNFEE, VRO EBAELLLBOEETH I L TRENRINERS
TRV, NEE - BIIS EOSCERAER, BRI - FE, BREELIONLE, 205 Db 0N
EMOBREEBo T BELZOARECER, £OERBENI N, BORRD P T2,
ROBIOEY, EE - BESOXERICET 2M#icH-> C &6 LIKRAS AR ED
L, EFHAEIBRBOXENABOE B OV TREEICHROELHE 2D 13 RE,
AR LEEBETHOULOBHINTRLEEDLDNDE S DR, HXOEFRICD D, BUE -
JRE - 44 - X2 REESZ2AKE UTEE TRV BVEEA~OELTRIZVLTH A

B, WEEHENE D T 5 LERGBICENLSBIE—20ERE, Ok ELHERIC DL
TOMBICH A SN reading ORkBEAS, FEHEICH T 2 EHEOKMEHE, HD moti-
vation ZfAET AL THE L BELNTRLBODTH B,

GLLHBIT, ROXINVXEEZBLTHLLEICLELD,

An eighteenth century Englishman would be right at home in a Tokyo coffee

shop. [William Clark’s Spoken American English p. 13]
COXEDHAL Y PR would IKH 22 & R—HmTNTETCHOLECETH BN, Lxl,

@ would O HBEESGENICER LBE LTS, 20K T TLOXDHEDOE®RERBET 5T

ki, T—EFKMg I8 HEOEEATH- T, 1I9HLEPITHETH> THOF D
T EVIBRMENCOXEOEATHIETH D, CRE-THEEEDORIT YA 18 Y
DOHEEOZITH G 5 NE T NIEE 500,

17, 18 {Hid 2/ THE Uk- m TERIFELEN I8 IR L ICE > TEEEMRICE TER
Licc LIZEHMOBD T, Z2OBRREIPHEIBEG»BHEHEAOEEL OFRRICH D
TR DU EFRE Ule, BUBICXT 2L BIENZZNERD, BUREREEZD VDN
TED2HOI—b—JEANET-THEGE2EE Ui, BCENBERICETRAREDOTE S, 4
oy FriczbEs 2000 icksa—e —JERdsk ot inbh, 2 Tar-k—2KE

DRZORT, LEOKBEBZOMEEESFEMU PN, BIROEEARLIT LS
AEICEALEERONTOEOSFFHOENA VYR Y FTH~ R LTLN, BITKEHS
WHBHOFLET THNAE T NIEAD I~ ~[EBEFOREERLEEEZ TANS S
DEEBEZ BV CEREFGBBEENEDTH B,

RIZFFOHITH B, BHEFTO I LLWEES T, EENCEREEZETTHER
SR RGOS, L L, @REITHELIONEDD T ENbroBENEEDY
RLDELIEFHET L2LEATRUELE>TLES,

Bed in Summer
— R. L. Stevenson——

In winter I get up at night
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And dress by yellow candle-light.
In summer, quite the other way,
I have to go to bed by day.

I have to go to bed and see

The birds still hopping on the tree,
Or hear the grown-up people’s feet
Still going past me in the street.

And does it not seem hard to you,
When all the sky is clear and blue,
And T should like so much to play,
To have to go to bed by day?

T DFTE Stevenson DAEFEDL TR, RWE T OFRAFELOEBREL DS XD HENC,
& D& 59, Stevenson DAEME Scotland ASILETH 572 01T, KEBEPSIEFICH P L, X
SHCEIEPIERICRE L, BEBLEARNBLBVLTYEORESKE ILBETI TR 0K
LD TRMB S H> THELDT, COFOHDOEKEPLE LS BHEBHKLDTH 3,

CDEIBHIHBICNE ENLO, ARTONLONBRLOBEWADER LT 2
DE&FRLo IRy, B, EEEE, BR%A reading material OPFICIE S TV 2 043
BTHIP ), BEDEIZH- T, ZOEMOHEROHAER reading ICHIC DX &
LS, BEIEER T, #1213, house &7 garden &S LA MWMI (ML HELAES 2
BEICh, D EMBIC, housesH, garden=jg, & LT LES CLBEBEMEIEEDLE
BEIBIIV, Ny FCEZVUARREZR W EEREORZHEWNIMKOL YV IED OF
i, 223, 7AOEABNARERE SR, KEHTHE-> CORBEEF L TED L, garden
HAEAROEZBG Lo RYAEWICIE 2D TH 3,

bo &b, reading 2D b DBEFMILENOM LIS T, HANULHMH#MOKEE
BRI GINERZLRVWEHEDOLDOTH 225, TOWMBERZEVICHAMKICH RETNLLR
WOREARTH B, £ LT OMBEREKROR T, L EENCEE T 2 M B2 0 i
ET LG NRRBLRWEAEHT T30 2BH2L 02 5THAH, 4T TR
FrZoofE, Cod, FBECBTA2L0IKEETHELD L, BELBTS260LLTE
BZE, WOXHIBXMEZL N L,

In Twentieth-Century America, Puritanism is the dead hand of a very unpleas-
ant past. There is no joy in it, no light, no progress or hope of progress. It
lives in moldy laws and unreasoning, unfeeling conventions. But in the Seventeenth

Century this was not so. The Puritans were the innovators. They stood for liberty
of thought, for freedom of personal belief, for the right of individual judgment.
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Against them were arrayed all the forces which the modern Puritans cherish as
allies~the established order, the king, the courts, rural ignorance, and social con-
servatism. To be a Puritan was to combat all these reactionary forces. To cham-
pion the individual against Church and State. To pit the liberalism of the city
against incurable mental stagnation of the countryside. To fight for self-govern-
ment against the Divine Rights of Kings. Puritanism shortly became more illiberal
than ever its opponents had been, but that’s the way with all successful heresies.

Tts spirit at the beginning was that of violent revolt against the past'”.

EBENEET] & B O AL E R ICEE T 2 MO . ——motivation ¥ & © =D DFEEEEA
BHBICRBINICENPRINTHUD TEEBEORICETCLNEDDEEALLNETH
59, TOZERBORFTETNG, EMAEOXHNEECETIMERETFNEENEE
reading FAEZICIHEY, OV THB¥NOMNLCHEET 2 A2 THEE LS, > T reading
ability O] L& W03 C LR FRIEBASEBHLNZELSE, FEEICE5 2 51 5 reading material
OAEE, FEHEOEREZRSS L3 DT1HRIE % O material OICLHITE 8 I T4 1T TE B
LTW2b02EAMICZ S SWESEINBINERORVT EREHOETH 2,

T D& IEERDPS reading material & LTETEZONZOR, O ERMENICIE
FHEBFCL> TRLEAPE, FIZEARCETISOTHO, HRNICIEZYEHEE OBEN
BHBOLITOERNNT D THES, £0O—FlE LUTRO X D75 Hearm OCERD FIFTH
7o,

But gradually, after an hour passed in the quarter, the eye begins to recognize
in a vague way some general plan in the construction of these light, queerly-gabled
wooden houses, mostly unpainted, with their first stories all open to the street,
and thin strips of roofing sloping above each shop-front, like awnings, back to
the miniature balconies of paper-screened second stories. You begin to understand
the common plan of the tiny shops, with their matted floors well raised above
the street level, and the general perpendicular arrangement of sight-lettering,
whether undulating on drapery or glimmering on gilded and lacquered signboards.
You observe that the same rich dark blue which dominates in popular costume
rules also in shop draperies, though there is a sprinkling of other tints, —bright
blue and white and red (no greens or yellows). And then you note also that the

dresses of the loborers are lettered with the same wonderful lettering as the shop

draperies®
CORIBXEDOAFILDOTR—RICIKALD BERAOF NERE LB DI Y HET
bz, AANODZEEEREBC OIS BXEEZUOHAKE, HHSOHZOBYOHY, HABSE®D
REFICE 2 BEINREL &, TARELXEOSOOHBELHMT 2, bvbnl@EE, B
EERCOTHENE, DELROE, bHroRBVE, BRbLoR0NE - XHbo7cd LT
b, HEODEINST, T5TO5RLEATHLEENLVLD, #NTNT, EANTH S
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OONEAZLET 20T O RAHEZBR LTV, BREES, AMO—ERREFHTh> 2
D, BEBREELLZDLTNTY, ZCEHINEIFANREDOLIBWERNEEE 72D T
BEDLEWRET A ER, FORETRBVDOTHEY, BEXDBSI S, HICSERY LT~
FMOXIBHEICE, XEZOLOOBEDECZHN, FROTLFY TR IS HTFNE
RORNETHAD,

Wi, WXASRUSE, ¥UEOLENARRFICEYE L AUNAOLRICET 5
MEDBDICED T EMEZ SN 5, Extensive reading 12 B TR C o EMIEHAL, L
L OLEMAIER, 2085500~ BRETNIET 2R, readng It 58 Lok
HEABNIE5OIREITD, FNEIC extensive reading D7 H D EH# 1L, FEHHO L ~v
WOPBOEEDSDICB->THALOT EFHE LT, S L MPOBE TR, BARNKES
DONHEZHARCET 2 0ERNTLHNGRATHLCERPL M TH B,

4. Reading skill [CET 3 Fi5aE

MERC EES L) L0 58NS 5, Reading w22 —3 510 EBREBNTHS I,
UL Leoc ERBEEICEZET % short cut 880 C & ABH T2 D TR, & LA short
cut DI T WREEFWBEIC BT 5 3 EF 1 approach ZHEALHH UTRALEFALNTH
2 4 7, Extensive reading 12D T & short cut OFTEEA R L, E-DZ 1148 available T A
TEEMS LD &L, HEED extensive reading 19 2 LENEARENMS T 5D A1
53, motivation ZED B DI EILOETH S, T O short cut D72 D reading skill 1%
WANAREDMEZONDY, CCTRZOMESEANTEEDORELXOEBIC DT
EEAEDTIT S 7209,

A. BEOE®

Extensive reading & (3772 BLIC, MEOMBENMAMERREIARICEEZBER T 0
TRV, TNRBEORFNEZ—2>OEREH >/t idea & ULTHBEICHEET 2 & THD, B
e s @ idea in b BEFREOAKRICEEE T2 E2EWT S, E-> T extensive reading D
Ba, BEO—D—D22HBICEHTAOTRELT, R L IonEkEE > HMED /v
T S TBIGRIEBABHETACLENMBETHE L L0ALD, L LoThicd &, @
ZDEFEICOWTOHEAERFCHEH DL ENATARCELETHD, COBRLL L, HiEiRL
BT 2R RSTHALEDO—DE, HEOEEZLMIC LTHOTH, BRinE, BEIC>HWT
ODHFEBZ DB LTHEDEZRENIAWSHDLELEZLLTHAD™, L H>NTC T TIREX
D2 EERD BT THEFE LTHL,

a) Context € X 2 EEDHME

S @BiEE s Context [C X D HERIE SRS case 33 LTEBHE LY, —BICETED
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EELESEXROMTCEERHEBEOBEREOLDLA L IBFTEEZNANATLTRLT, UHFDOL
BRI REB A DR LESETE3:0EMETHBEY, P2 EEAXTRETRD
EHIRXOEBEETH B,

IXEOPLFBIEHFC OV TORBAELOORNEBTH S, WD 12 CFEAM
DR TE, FHOMRNREEVICEETEE DLDERN, )

COFIXTRDICEHF LI FERDLSRNE LT, RUANERE CHS, Xk
ZRE LS BN TH0E] TREsES0] EWIEFEL, TXEAMOMMKR] ZWHIFED
ENC R EHERERED 2 C IR/ I THALI, £ LT OBERICENDLE, B2OXEBHE
LOXDENPATESLIETHRL, L LTERHFLL S OR MEAOIRNEEER] L0
DT EIHBNRD B D LEERRLDTH LY, TOXIUNEREXDOLE, FIAER
O & D BEBECHEHINE™,

1. Definition i€ X % 4

X OEEDHEED U LEXOAXDO L 5ICERE LT, ROBEESIICIDELT
BRENB,

Being equipped with cilia—that is to say, with little movable hairlike appendages
—they are capable of swimming.

Z D4, cilia=little movable hairlike appendages TH 2 6B LIZFDENKIE DL,
2. Parallelism 1€ X %84

X OBEDRED, € ORIRICHET 2 HLWBEMIC X OHAINEIRTH L,

It was a heterogeneous group, a combination of ages, sexes, colors, creeds, and
races.

3. Contrast i & 3 54
Parallelism QEAEO—DERTINTH A 5, HBEOEKRZHIAFZDOLDOEKE TH
HEhs,
Unlike her gregarious parents, she preferred to be alone.
4. Elaboration € X 5 &
SURDEABEICDVT, PS8 DEREMA LD LT OERKREFIERW T 3%
&5,

Contrary to popular opinion, however, the only instruments of which he was
literally the originator were the pusilogia and the sector. The former, based upon
his discovey that the pendulum is a regulatable and dependable timekeeper, was
a machine for measuring the pulse beat.
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5. XAKOEWDLHMMHELS HE
XHICRMOBENRS > Th, D OXLEOBERMSMUEHRNT, MEOHEZORER
WHEMICHRE ST LE D,
The fact that he preyed upon small, defenseless animals makes the act more
despicable.
b) Word analysis i€ & % HFEDFER
VEERF Y v Y EEO RSN IGE O HEOEEN U vocabulary DIARICIEFICH A T
BB EREMNOEETEL, Lr LI 2OFEDHERERFEE TR L ~FT 3 1DDH4%
BEETROWEO, KO OOFHEICHRT 5 HEHAFHCERFO MM J 1L extensive
reading & A BRBICAZTICEEFIC O THELINETH B ELELNS, ZORKRUEICK
ST EZ RO DOTH>TH, #lZIL geology 1251,

| geo=earth
geology )
[logy=sc1ence or kuowledge of

EEBFERICHNTT B & &0 Lo TREZHH T NI S50,
Stauffer OEFHFIC T 2 %I X 1id, The Thorndike Teacher’s Word Book iz 4 & 41
T2 HFEOMR, 24 =2V PETREFEF OOV EDTHD, NEAED2THEDEED D
B, BHEHTREOMED 82 /-2 PETHRO B EHOBEEFELEFDLDOTHS & 5™,

ab (from) de (from) in (into) re (back)
ad (to) dis (apart) in (not) sub (under)
be (by) en (in) pre (before) un (not)
com (witn) ex (out) pro (in front of)

P2 s @ Tid Brown & Wright O ILFERFZELH % A3, 112513 EE O desk dictionary

T 14,000 3, B <H LW AFHRTIRI10 FE/RD 14 H D master word D /4> { &

t—D2P F® element 24 A TWE EWH, 0D element & i3 14 # D master word 2343
DOFY VYEBERER, 12077 VERER, Thi 0F0oHHEEOC L TH B,

Master-words Prefix Common meaning Root Common meaning
Precept pre- (before) capere (take, seize)
Detain de- (away, from) tenere (hold, have)
Intermittent inter- (between) mittere (send)

Offer ob- (against) ferre (bear, carry)
Insist in- (into) stare (stand)
Monograph mono- (alone, one) graphein (write)
Epilogue epi- {upon) legein (say, study of}
Aspect ad- (to, towards) specere (see)
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Master-words prefix Common meaning Root Common meaning

Uncomplicated un- (not) plicare (hold)
com- (together, with)

Nonextended non- (not) tendere (stretch)
ex- (out of)

Reproduction re- (back, again) ducere (lead)
pro- (forward)

Indisposed n- (not) ponere (put, place)
dis- {apart from)

Oversufficient over- (above) facere (make, do)
sub- (under)

Mistranscribe mis- (wrong) scribere {write)
trans- (across, beyond)

T DX 51 element #FE D &35 word analysis D FE:E, BIBOM HEEHICIT ex-
tensive receding O EFFIC AZFIICHSICEMBE S FTELRITE ST, REOHEEFEC
FOFPEGICE~NL b s & XD RETH B, extensive reading DB I HEEICHES LD
COEIBFHEC LB HERBOTIIC LD ZCELBAGONENETH 2 H RN
1, Mckee & Z D X 5 7% word analysis O FikZF { Bl 213 3 LB AN TID X Sl
NTNE,

------ any one of certain structural elements which need to be taught—a suffix such
as ed, es, ing added to a base word to make a variant—will be taught as soon as

the lists of words already learned by sights includes two or three words which

contain that element and which, therefore, can be used for introducing the

element™.

B. «x 0o ®# #®

FRC reading TR O F D HE, —RICHFDV VIO REQ LV NVICES T, FH
FICH LTREXD—2—DZRATRRT EVIFEDLVELEER LTV A H A1 F
VD, ZFDIEE Jespersen OF S XS, He (the learner) is too apt to get the impression
that language means a collection of words which are isolated and independent, and that
there must be a corresponding word in his native tongue for each new foreign word that
he learns™. E WS RICZOBETH D, T LTCHEE LERSEXE TN TARICE & »
L AT ks THERABASCIIC LTV D THEE M, Chid reading DARD L& X R
HOLDThHD, BELEDLIBEZBLVTHA D, BETORERELE LCERE LT

BIEIDETLDTIHO—FRITTED, RETHRENLEALFTOEIEL, extensive reading
OB, BETHIELEAEALL EES,
HERORFEROE AT, WA TFEHEER, EXD—20 paragraph %5 A2 To B A
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T, TOEXFERELUTOEOTRINL, —ERHEIWE, TREMNICR> THARREIC
BEMZBHIET, FOEXARR UED DL ENEL, DEDEMICRET O reading T
B8, REFFEARLTOVZRIROTED, Lird, ~F—AOFEICLKELEHED,
HaDXAARBICEE»HA B ENHRTS, parapraph 2D KRERZ S > IT 0D TN
DT EMDI T, BREZEDHOTNIOLIRCEDLVELTH B 5B EIMA
Fleo THRFEFH—2ALKEDBVLORYB VT TH S, ZOXHMT &5 extensive
reading RMEHEFLAOD TAE Lo EHVELBSRENRINELLLO—2 OBETH
BENZ XD,

Extensive reading i BT X AAOB®RERESBET 200 icld, MEDET, £C
W& FEN TS main idea 2O T EMIFETH S, L LI O mian idea 27 DI,
BOTLEZOXLEEZHER LTV LEEEL T NTEB LTV A EAREIIF LI, T
AT D reading material O/LHEFRICEBB LT A2 & TRHE LM, IEANOBAID
TROTEZTCHANIAGICEBEES,

PIZE 4TI LURIRE VD, 5 15 HHETUL B RERN TH] ZHOTOL IR
DEDIIIXWND 5,

FEHIRIC LTRAED LAY REOMIcESR LEE L, Bic LTHNCH Tl
FGEE LEDEDL (HFEICRD, HoBEEFEBEEDR Uk i, Acxd 54
I, BHLESNEBICESEEHOPRE NI, REETHREREZE LS &
557, BEFHRMMLEDTACERAC E2EE, ROsEbRED ™

CNEFBATHREZMTHELDAERT LD, XEOHID, EEHD, RIINGNE
FORERBRBEBEITHILRILERFBTNTHA D, BT A, THFTEEHRTER TR,
RACHTZEOPD OKHEEECE DL IICRY, BELEERWLE Licc EH780] LD
DOTH-T, AFMNEDI I BEBEOE % LTHRehbnHc Eid, CCTHREETIRIN,
(EHhEBICEDILE B9 aikin) il ik Lic Lihd, cvsoncoxo
main idea TH > T, TOEADEL, FHAELEINE I TEORLENTVLEELELZADT
bb, 2EDCOXTH, FHRABLTORNARESBVLEEEIOOLDIEIRMBEINTNEO
ThH AN, BXDHS, FHHERICOL I UHEOBEROKEICHRFRR L, ROoHEIZH
BIEBICZC T k> THEZLICLVI —BORRELDBELTVWA ONEHTH 5,
Extensive reading 39 C O LS WEMHKA BT L0 HR LBINE RSN,

WX AELFDEVHI LR, TNHTFEATHIRCOEBENNTEE LB
VW, D ULAFDOHTE- T, speedy reading ( speedy comprehension T IF 31T 7L 5 73 1
EDHLDTHDL, TNTREOLDICED LI UFEAFETRE VD, #O0FELCDINT
Stroud 13, #0OFE Inproving Reading Ability O FTRD L 51T suggest LTIN5E*,
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1. Try to get the central thought of the paragraph without careful reading
of every word or even every sentence. ]

2. Examine paragraphs for the “tightness” of construction. If a paragraph
represents a unit of thought, somewhere within it is a core or key sentence which
expresses that thought. Some paragraphs are composed of a clearly stated topic
sentence and tightly woven subordinate ideas ; others are loosely constructed, using
detail or illustration to supplement or expand the main idea.

3. In study-type reading it is often advisable to keep a pencil in hand; check
an occasional phrase or sentence which expresses clearly the thought of the para-
graph. This can be especially helpful in reviewing what you read. It also helps
to keep your attention focused upon the main task of reading.

4. It is your responsibility to find the main idea in the paragraph. IHere are
suggestions which may help you:

a. Read carefully one or two paragraphs at the beginning of a selection you
may be reading to learn what the writer is saying or the direction in which he
is pointing his ideas.

b. As you continue to read, look for the topic sentence, usually at the
beginning or end of the paragraph. If it’s not there, read for the parts that
contribute on the main idea.

c¢. Watch for a repetition of the main idea. Repetition is used to emphasize
the impertance of the reader’s grasping the main idea.

d. Examine the author’s summary and note how he ties his ideas together.
If you've done a good job of reading, the author’s summary should be the same
as your own mental organization of the main ideas of the selection.

T DX 515 extensive reading OFEZEE ST 2 201, HRONFEREILHE I RHE
YTehHELBEATHL, FHECHLTREXERSH LD T L LoD, FAATHE
XEFHEAERICBNT, TORLERD LA HEBICEZDWEA % summarize S5,
EVS X NHESHENTEAS D, £ LTCZOBALER LR, EXEFEALHND sum-
marize T A DIKEETHLENEZZS>TROEOLLRAN LTERLAGEARLCETHS,
TNTRCCRED TBETHIEN] LREOEIBEDOENIDTHA D, TXHED
Bt b, (1) 353 (Essential Element), (2) #6233 (Subordiate Element) & T¥ (3) #EHEE TR
(Absolute Element) D=2 3 613 34U, BOT Lo EZNRBEEREERT S, I
bbH, FEFO subject XU predicate %L THMEICHA S C ENNEHEBOEE key &
BAHDTH-T, fED - >DEZICET %, modifier, connective, parenthetlica %3 FEFEM
BOLDDRIREID 5 WEFMHNEE0E LTHSIOTH B,
#i% 13 Hearn OBEETORNIHZEOXORITRO LS B—HIRDH 5, (¥ TICEN
X5, BARKIEMEZH-o TWAEII, situation QIEPMEIC LV, FHBEORREBEN
DBREEBEE T 5 L0 I BERICBNT, ®C extensive reading OFIHFOEM & LTHM T

=
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bHb,)

The big boats with holy texts at their prows are not the strangest objects on
the beach./Even more remarkable are the bait-baskets of split bamboo—baskets six
feet high and eighteen feet round, with one small hole in the dome-shaped top./
Ranged along the sea-wall to dry, they might at some distance be mistaken for
habitations or huts of some sort./Then you see great wooden anchors, shaped
like plough-shares, and shod with metal ; iron anchors, with four flukes ; prodigious
wooden mallets, used for driving stakes; and various other implements, still more
unfamiliar of which you cannot even imagine the purpose®.

Z @ paragraph [ 4 DOX LSBT > TVWBE DT, T D4D>OXEYE L, #hFh
DL D¢ subject & predicate Z R o FH T, % LTEND A D modifier 23— 535
RHHEALTIDADOXOERKE G ERLUESEE LIICTH, £ TNIEENL AR
RDESWTCHMLINTLEITHA I,

The big boats are not the strangest objects.

(Even) more remarkable are the bait-baskets.

They might be mistaken for habitations or huts.

L e

(Then) you see (great) wooden anchors, iron anchors, (prodigious) wooden

mallets, and (various) other implements.

CDADDXAEDIRELSDLETHEDET T, BEX4MAD summarization [ZF5A EAHETH
B, CRICEEH SE S P T modifier &2 11E, summarization 13 EICEFEIC 1o T
{THAI L, DROTBVEERD> T ENKEREZEMA > THEREEZOBBELENT 5, FZ
I¥ ploughshare 13 %2 OB A anchor & BT T NITH 5T, X mallet 13 used for driving
stakes TZW oW EKIZ D L,

T @D & 573 summarization D FHEEBIC DT 5 005 T & 3EED { extensive reading O
b A RL technique O—2TH A5 L EbN B, HER & 134 B - 7o reading attitude
EERINB 12T, FHE% summarization IKEHIBSH X5 EREABBICEITETHT
REMEBERENLETHEAL S, UTEZOIIURLDHDICER ENE L DHhDOFELDOT
HEAERF TH I,

a. Choosing the best general statement :

THE 1 5XE 2 DRI EO paragraph 25 8T, £ ONEZ RS BHED DEEHICER
LTWaXEZLREE2HETHE, BB 1ODFLF-HELEEIHT, FOEBL WL
DGR A E5 HES D type ILET B THA D, general statement F 2 5 1
H2IEAICE, BHORDIT the best general statement %4 L7210 L DDA H 51D A
HUTELRLSTREELRN, KIRTORED—HTH D,
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Reading :

If a broad-minded modern scholar were to turn the clock back some seven
hundred years and find himself in Paris at the middle of the Thirteenth Century,
his first sensation would be delight at the intensity of intellectural activity. The
scholars were the men of the hour. The church governed most of the activity
of the city, and its leaders were men whose thoughts were among stars. The
most promising road to fame led through the university, and this road was open
to all. From the ends of Europe they gathered. If a monastery, cathedral school,
or the court of a distant noble produced a young man with promising intellect,
he’d be provided with funds, books, and letters of introduction and shipped off to
Paris for the glory of learning and the reputation of his province. The political
conflicts of the feudal world were heard at Paris as only a distant rumble. The
scholars walked two by two along the banks of the Seine, thinking high thoughts
and living in a paradise of intellectual detachment®®.

Answers :

1. Intellectual activity was the dominant note in the Thirteenth Century.

2. The church governed most of the activity of Paris during this period.

3. Intellectual activity in Paris was hampered by the political conflicts of the
feudal world.

4. Education in the Thirteenth-Century Europe was for the masses.

5. Scholars walked two by two along the banks of the Seine, living in a paradise
of intellectual detachment.

b. Asking questions :

Paragraph 12 & - Tid best general statement % 7z 53+ AV I, paragraph OHE %

DEDEEZ ET35ELEYTENEZZ 0320 EbHRE, COBALERAEZTDNLD
PIESTBLDTHEH, COXDMEMHI LK, THXRIEE T, BbENEEbN2EH
ZL1DOELRETHIDEEINTHAD,

Reading :

The child is not just young—it is not simply a matter of his having lived a
shorter time than the adult. The fact that we should always keep in mind in
considering children is that they are in complete beings, that they are growing
and de?eloping, that they are men in the making, and the making is a very active
process. Roughly speaking, this activity is in inverse ratio to the age of the child.
For example, there is a greater difference between a child of five and one of two
than there is between a child of five and one of eight. Again, there is a greater
difference between a child of ten and one of fifteen than between a man of thirty
and one of forty. These differences express themselves not so much in variations
of size or form but most distinctly in function, that is, in the varying ability of
the individual to adapt himself to his environment. In short, the most marked
difference between the child of three and that of five, and the child of five and
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one of eight, lies in the capacity for social adaptation of each one, and this is

equally true all the way along the ladder of years®.

Question :

1. Can the young child properly be thought of as a miniature adult?

2. What are some of the salient characteristics of the growth of children ?

3. What stages of growth are marked by the most rapid change ?

4. What is the most significant difference between a child of eight and one of
five ?

5. Is learning involved in what is meant by child growth ?

Graphical representation :

summarization OEFETELEZ 26 DT, OFETRNIZD, BHROTEZEORDIC
PRS2 HETH S, Pz 38, FEOESE, BUOBKRE, RO XD EXOBEAICHETH
KB THAD,

d.
On

Example : .

Hamaguchi’s big thatched farmhouse stood at the verge of a small plateau
overlooking a bay. The plateau, mostly devoted to rice culture, was hemmed in
on three sides by thickly wooded summits. From its outer verge the land sloped
down in a huge green concavity, as if scooped out, to the edge of the water:
and the whole of this slope, some three quarters of a mile long, was so terraced
as to look, when viewed from the open sea, like an enormous flight of green
steps, divided in the center by a narrow white zigzag—a streak of mountain road.
Ninety thatched dwellings and a Shinto temple, composing the village proper, stood
along the curve of the bay; and other houses climbed straggling up the slope for
some distance on either side of the narrow road leading to the Choja’s home®”.

Matching sentences :

e paragraph XF—EOEIOXEEA, BHRO 26 2NICERT 5 & 5 BELE,

W DhBZ oo —22 6idd3, A0REBILDICHEFTIEXORIDPE I

reading

[§]

DU AT L THMIC D B RENS B,

Truefalse 5 X 7F Multiple-choice :

FHERITEXOWNRICHE T S statement 5%, TNHBIE LOME I MESRL I¥712D,
NEET 2EBRONL Dh0EZDhrd, ELVEDAEZ LIV HFETHS, ChicD
WTRBOSICHBE DT MZ 2 ETRERNTHAD, HOWABHEOTLICH LT, WAICE

TAEBHAERD B X S 1T extensive reading D HEEET DI, TOHFEERFA LSO,
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5. #& i

BZER, ODPEICBY AEEEFHOBE L LTEREEZ LT 5 4 5tk (hearing, speak-
ing, writing, reading) @ EH O, FREOEKIC X ZHIELIEAEBRVT, reading ability
PELEEMRININETHELENVIERZHEH DTS, Hearing, speaking, writing 7% &
LThEDNENIEBETEE LTV, BAREZUERLTIFEBPEELERBOSE
TEREBNEKEHEZLTHTH, reading 2 LICFEEEIC S » LBOBELNTRS
NETREODEVHIENTEIDTHE, bo&db T reading & id interpretation @O
FEE T translation TS, TROBARAESLRXETO reading TH 3,

Jespersen 13 TEEFHOESHVWANE, AEBRRTZOIFE - 3t, —AORKVAEE
LIENERICEBY 2 2 0ERBEUOES X & BEPHEICETZCLTH21WEE> TV,
COEHBRAMDIHICS reading RES KR FRTHORIETHLEN, £ LTXHRDC
ERDBL DX D RHENDIDITIE extensive reading DRENNER SN L, AR THENTHR
ez kb, DX DL extensive reading ~D—-2D T 71 — F % motivation ZFH O I LT
CCAHBIEDITIEDITS IS,

KEOMMBIE, HAEDILEE>TRUDTHENS DI SE X EbN S, Exten
sive reading BRI EN S DICIT % reading Db - L EREMBHETH2DIFTH D4, %
DIcHIC d reading speed FEELERE L CHERB THEALEE SR NELS M0 T
BHAHIW, HoROQARLME, —F—MEBCHEDINLLES LES LI TP EES
EF 2 &0 reading DUTHED (RO XD BWHHEGEETH 21T BNITND), HEHEFEOLE
HAETAEITLEAEOLRTNECEDLT LA, extensive reading OEEM 2 WD T
BALTBCERBERTRBVEELNS,

(%)

1) BRE B ZEBHEBFCHEBE LTS 7 VEBEEY, DL 5HEcAsEE TR, BHERY
TR, BHBENSEELSBRP - ERBEHKZLLTE A5, lona and Peter Opie @ The
Lore and Language of Schoolchildren iwid, 55 vEEAZRREHEORO X 52 “epithet” 2ESh
T3,

Latin is a subject

That no one enjoys,

It killed the ancient Romans
And now it is killing boys.

2) coBBELT R Lado BREE 20 b 0T 3 £BNEM (Intrinsic Interest) % b ic #EE5 Ligfk
FTEPEL) CEPREEFOUHOBBCEOTEETH 52 & 2R, 20T >LTETFD
suggestion #5Z T>» %, R. Lado, “Maintaining Interest”, Selected Articles from Language
Learning, Series 1 pp. 59-61.

3) HAR—EE», BEES, p. 8L

BELTHORKAZER I X THIL0BME, vV —PRA2 8y Fick> TUER, ~wvn
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14)

15)

16)

17.

18.

19)
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WEEEBS THOBEEOHRER ST bhik, L LESHRARKR O~V v F oJEZ DK
S, B0 - Tb goal KWHZEL T 3 balance (inducing power) % motivation & 4431}, goal
KHERN & D% interest TH 2 E LT3, 2LT, FAE, XEOBELHH LLS & LTHRE
B, LeNRU s HIFPAZILARNLOERLLETHE, ChRBERKES oA kD ThHY, i
WANEESEE B LT HEOBERE2 DL R TBLTHIA L E T motivation €5 w72 ik T
Linsled, EZERR RKOEECESR, KBS, 324, p. 233 81,

HEE5E, WL#E, p. 233

J. N. Hook, The Teaching of High School English, The Ronald Press Company, Now York,
1950, pp. 66-70.

D. P. Ausubel, The Psychology of Meaningful Verbal Learning, Grune and Stratton, Inc., New
York, 1963, pp. 211-212.

HFEEN LB ERITERL, Bl ¢ & oRE LB OMWEE" REERE, REHES 196244 A5, p. 5L

3 Vocabulary Test DWW TR T AV A TLALARBEODONZLZ O T 25, HELM
HEELLTELBECE - TREENBREIOPERTSH S, 2OPRO L OREENHELHH0TR
T EBEbh s, William Morris, &'s Easy to Increae Yonr Vocabulary, Harper and Brothers.,
New York, 1957, pp. 5-8. ;
Albert J. Harris, How to Increase Reading Ability, Longmans Green and Co., Ltd, London,
1961, p. 197.

Albert J. Harris, . E2, p. 199.

¢ﬁﬁfﬁ$ﬁﬁtﬁam%%@%%”ﬁ BT, REHEEE (Vol. XII, No.4) 1963 47 A8, p. 12
Jonathan N. Leonard, Crusaders of Chemistry, Doubleday, Doran and Co., Inc., New York, 1930,
p. 143

COBBMOEREZRHCEER LD Sweet ThHotr, HESTHFORBTREMOBRTH 2 LRD &
AR~ T B,

The whole process of learning a language is one of forming associations. When we learn
our own language, we associate words and sentences with thoughts, actions, events. Sweet:
The practical Study of Languages, p. 103.

Lafcadio Hearn, My First Day in the Orient XU,
FIZREEOHBEELZE T, XEO—T2EMC LT ZLAE2ED I L3005 5, CcoBOME
DBE, cOHAFEIHUBEOLOTH» T, ThERUERERSERRBOBGLEBAT S C
LRI B,

PladbRETAL R T 2 FHEEROEFEHERELMHF LA TH, O. Henry R TH DS
nTw 2{EE R Hearn Td - T, Mujina, The Village Hero, Kusahibari #5353 o #fls ic T
w3, Lapd O Henry OfEROFE, #HBOLIKIBALHANBLZLOEEPZNASHTL
3&ARBING, FREMETOBERLTLAIMS, CLTRITLEXIBTHEHEEELLS,
#INE, “BRAFBZONANE, ESBHE, KNEHEE (Vol. XIII, No. 1) 196444 &, pp. 51-
52 B, .
Bz reading OB OIRIROEBIH» L), eye spans OfJE7L & reading speed # i 3 729 ic i3 35
WRETHIDPCZTREET 5,

ZOAIBELTIE Harris RO & 5 KR~ Tr 3,

The ability to recognize words quickly and accurately is fundamental to success in reading.
This is so obvious that for many centuries teachers of reading were preoccupied mainly with
the teaching of word recognition. Albert J. Harris, Bi#8%&, p. 315.

BLcoContext it X3 FBLHTVHEVBEZ L3 HEEL /o, & Harris Bk LI =5,

As with other techniques, the use of context is valuable, but can become a handicap if the
child learns to rely on it too heavily.  Albert J. Harris, ff#§%, p. 317.

FHER, BOIEE, PBKEHR, 1962 £, pp. 60-70 |
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21)

22

23)
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Stroud et al. Improving Reading Ability, Appleton-Century-Crofts, Inc., New York, 1956, p. 33

%,

Russel G. Strauffer, “A Study of Prefixes in the Thorndike List to Establish a List of Prefixes
that Should be Taught in the Elementary School” Journal of Educational Research 35 (February,

1942) p. 445.

James I. Brown and Eugene S. Wright, Manual of Instruction for Use with the Minnesota Ffficient

Reading Series of Tachistoslides. Keystone View Company, Meadville, Pennsylvania, 1957,
Paul Mckee, The Teaching of Reading in the Elementary School, Houghton Mifflin Company,
Boston, 1948, p. 200.

7 2V A DONERTODREETIE, Vocabulary kX ¥ 3 - 0fiiiFE S UT, synonym
antonym OFE AR L word lists 2 b H B3PV HYN, LAIVADHEOTT—BYRBE -T2 &
WAREMNSH B, Marguerite Jenkins, “Vocabulary Development: A Reading Experiment in
Seventh Grade English”. Peabody Journal of Education, 19 (May, 1942) pp. 347-351 2&,
Jespersen: How to Teaeh a Foreign Language p. 16. #iFZi, EEFEOHT, REHEEE 1960,
p- 49 2,

RER, “RABFREWM D, PRAR, WH74E£8 ABHR,

J. B. Stroud et al. gi#E=, pp. 77-78.

Lafcadio Hearn, At Yaidzu X 0,

WX BN B TEY O extensive reading HEMicET 2 ESCROENEAHTIIERSBL LR S

THAICERBBRICEL LY, £->TI D &S summarization O7d O FESBATIZ—20H

BELT, HARROLIBEL story Th (A) 0% (B) o THd X OHNE MNP BB C

L Lo TElcEdErLoN D,

(A) One day a young frog said to its father, “Father, I saw a very big animal this morning.
It was much bigger than you”. The old frog said, “That was White’s horse”. 1 can make
myself as big as the horse”. The old frog started to blow himself out.

{B) 1) One day a young frog said to its father.

2) “Father, I saw a very big animal this morning”.
3) “It was much bigger than you”.

4) The old frog said.

5) “That was White’s horse”.

6) “I can make myself as big as the horse”,

7) The old frog started to blow himself out.

BABE=, “Reading 0 fgEEIC 20 T” EKEHE, KifaEfE, Vol X1, No. 4) 196347 A8, pp.
14-17 B4,

Jonathan N. Leonard, gij#8%, p. 81.

Austen Fox Riggs, Intelligent Living, Doubleday and Co., Inc., New York, 1929, p. 81.
Lafcadio Hearn, A Living God %0,

Jespersen: How to Teach a Foreign Lnguage, p. 9., SiHE, 5B pp. 2-3 B,

z @ reading speed ORI extensive reading DESHICBEETHLCLREE2HB LT, TR
oral roading @ speed WHEBEH 2 FEKAT—A130E N 5 1805BTH %, cDL & L0 HAEDZE
*RET2HA0BEE, ~AHBIERELT208EREEZ 50PN E0L, Ll —E
BMEEE LT, REEOEFE—4M 120 58, St 10058, PR 0 BEE0EEE T30
BEHEO LI BN D, X silent reading OBHE R, HKBED & 5 KA T—2H 250 E» 5 300 5
b, L LIBICE > THEELS005E,S 10003 ET2E:EbAT 5, BEOREBHE K%H
PEEAMEE -G 250BE 5L, LBl 150580 5 200 EEEE D speed BB TH B EEbh b,
IR, EEREE, Eh, 1963 48, pp. 61-62 K1 Stroud et al. BIEE, p. 3 B,
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